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Abstract 
The present study aims to investigate whether L1 properties of syntax-semantics interference has a statistically 
significant role in making adverbial clauses of condition.  Almost all Iranian EFL learners have difficulties learning 
English subjunctive even at high level of English proficiency. To check the participants comprehension, in 
accordance with the functions of real and unreal conditions in Persian and English, 30 statements in English were 
written and for each, three options in Persian were required. Checking their production, two topics from Academic 
IELTS Booklet in need of condition expansion were selected, and then the participants were asked to write two five-
paragraph essays in the form of pre-test and a delayed post-test. Findings revealed that syntax-semantics L1 
interference has a significant role in conditional sentences making of L2.  
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1.  Introduction  
Subjunctive has been kept in ice for some decades in grammar books. Although it is not restricted to 
English, pedagogical practitioners usually ignore to elaborate or they present the category and relevant subcategories 
in a narrow way. 
Richards and Schmidt (2000, p. 340) defines mood as “a set of contrasts which are often shown by the form 
of the verb and which express the speakers or writers attitude to what is said or written”. In this case, three moods 
are possible to recognize, namely indicative, imperative, and subjunctive. 
 
Subjunctive mood is the form of the verb often used to express uncertainty, wishes, desires, etc. In contrast 
to the indicative mood, the subjunctive usually refers to non-factual or hypothetical situation. In English, little use of 
subjunctive forms remains. The only remaining forms are:  
A . be (present subjunctive), were (past subjunctive) of  be 
B. the stem form, e.g. have, come, sing of other verbs (present subjunctive only) 
 
The use of the subjunctive form is still sometimes found in:  
a. that clauses after certain verbs. For example:  
- it is required that he come at once. 
- I demand that he come at once. 
b. past subjunctive of  be in if clauses. For example: if I were you, I’d go there. 
c. in some fixed expressions. For example: so be it.   
 
As discussed, subjunctive is going to play an important role in learning English; therefore, a special 
attention is mandatory. To narrow down the area of concentration, syntax of English can lend itself to the domain of 
SLA. As White (2003) mentions in her praise-worthy book, syntactic operations can be applied in SLA properly. 
Contrary to the ideas of Chomsky who believes in syntax the L1 acquisition would only be elucidated, some 
scholars believe syntax and its applications could be applied in L2 teaching. In this regard, one of the influential 
domains would be pedagogical grammar, a branch of grammar that can be applied in L2 acquisition. As Thornbury 
(1999) believes pedagogical grammar can be extracted from syntax. To make the discussion more precise, many 
scholars have made a distinction between pure and applied syntax. Pure syntax in most of the cases deals with the 
syntactic operations in L1 acquisition or in better statement it describes the L1 acquisition processes; contrariwise, 
in applied syntax, syntactic operations would be applied in L2 even L3 acquisition.  
 
After shedding some light on the structure of conditional sentences in English, these sentences are 
compared and contrasted with their Persian counterparts. Subjunctive is translated as ‘vajhe eltezami’. Vahidiyan 
Kamyar (2009, pp. 54-55) elucidates subjunctive as follows. 
 
            A verb can be used in the form of subjunctive if it implicates one of the following: 
necessity, hesitation, wish, recommendation, condition, or intention such as “kash biyayad, shayad 
nayayad”.  
 
The structure of subjunctive in Persian language is as follow: 
Participle + basham, bashi, bashad, bashim, bashid, bashand. The participle should not be used as an 
adjective.  
A sentence in a subjunctive mood mush have one of elements such as “bayad, shayad, kash, agar, mabada” 
and such verbs like “xastan and tavanestan”. Also after verbs which show uncertainty such as “raftam ke u ra 
bebinam”.   
Past subjunctive was explained as a formula in preceding lines. In the case of present subjunctive, the 
morpheme of “be” is added before the main verb.  
The structures of subjunctive are posed as follow:  
Simple past:  Ali raft.                                    Kash Ali rafteh bashad. 
Present Perfect: Ali rafteh ast.                     Kash Ali rafteh bashad. 
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Past progressive: Ali miraft.                        Kash Ali mirafteh. 
Past Perfect: Ali rafteh bud.                         Kash Ali rafteh bud. 
Mazi Mostamar: Ali dasht miraft. 
 
 
The structure of subjunctive in Persian is exemplified as follows: 
 
Mozare Exbari: Ali miravad.                        Kash Ali beravad. 
Mozare Mostamar: Ali darad miravad.        Shayad Ali darad miravad. 
 
In the case of future, there is not any subjunctive in Persian language and in the condition of necessity, 
mozare eltezami is used as follow: 
Future: Ali xahad raft.                                  Kash Ali beravad.    
 
The subjunctive mood is occasionally used without the subjunctive-makers, and in these cases mostly is 
referred to “recommendation, pray, or wish” such as: nameh benevisi, ghaza ham boxorim, in do nafar ham ba ma 
biyayand, xoda xeyretan bedahad. The form of some interrogatives is dedicated to permission such as: Ali beravad? 
It means, Aya ejazeh midahid ke Ali beravad?    
The main purpose of the present study is conducting a comparative and contrastive investigation in the case 
of conditional sentences. Conditional sentences owing to their direct relation with the verb tenses are one of the 
most problematic areas in English acquisition especially for Iranian learners because the verb structures in English 
and Persian in some cases are similar but in most of the cases, they are different. Simple future, for instance, is the 
only present member tense in Persian language while in English in addition to simple future, other members are 
possible which make many problems. In sum, the present study aims to investigate the errors of the EFL learners in 
the cases of conditional sentences comprehension and production in particular. 
 
       Results of the present probe can be applied in pedagogical grammar on one side; and on the other, they can 
be useful for syllabus designers, materials developers, and teachers in a way that integrating L1 grammar in teaching 
L2 can be a facilitative factor to raise the learners’ awareness. 
 
2. Methodology 
 
2.1 Participants 
 
Forty EFL Learners were randomly chosen. Then through Oxford Placement Test, they were put in two groups, each 
comprising 15 members as upper-intermediate and advanced plus ones. 
 
2.2 Instruments 
 
2.2.1 Oxford Placement Test (OPT) 
 
To place the participants in two distinctive groups, OPT was used. Participants who achieved 75% were categorized 
as upper-intermediate ones, and those who obtained 90% categorized as advanced plus ones. 
 
2.2.2 Researcher-made Test 
 
To check the comprehension of the participants, a researcher-made test was conducted. 30 English sentences were 
selected from BNC and then, for each three Persian translations, which were plausible, were chosen. Participants 
were asked to rank the sentences in accordance with their intuition as “more probable”, “so so”, and “less probable”. 
 
 
2.2.3 IELTS Booklet 
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To check the production of the participants, two topics from IELTS Booklet were adopted which were in needs of 
expansion particularly by conditional sentences. These two five-paragraph essays revealed the proficiency of the 
participants in the case of conditional sentences production.         
 
2.3 Procedure  
 
1. After homogenizing the participants by OPT, they were categorized in two groups as upper-      intermediate and 
post advanced groups.  
 
2. A researcher-made questionnaire was conducted to check their comprehension in the cases of       conditional 
sentences. As mentioned, 30 English sentences were adopted from BNC and then,      for each three Persian possible 
translations were prepared. Participants were called upon to          rank the statements in accordance with their 
intuitions. For each type, it means 1,2, and 3, 10       sentences were selected and shuffled in a form of a 
questionnaire. 
 
3. To check the production of the participants, two topics were adopted from IELTS Booklet           which they were 
in need of conditional sentences to expand. The first topic was chosen as the      pre-test, and the second one chosen 
as the post-test. All the papers were scored in accordance     with the rating scale of IELTS and then, interrater 
reliability revealed the final scores of these      tests. 
    
4. To interpret the raw data, for preference task, the frequency of each statement was conducted      and then the 
difference between expected frequency and observed one was conducted by chi-square. 
 
5. After pre-test, 10 treatment sessions were conducted to work on the principles of five- paragraph essay,  the way 
of scoring, and the way of appropriate expansion for the advanced        plus ones. 
 
6. To interpret the scores of production task, the scores of per-test and post-test of each group          were compared 
by paired T-test to reveal the significance difference and efficacy of treatment. 
 
 
3. Results and Discussion 
 
As mentioned in previous sections, two instruments were used to check the interference role of L1 in the conditional 
acquisition. Firstly, to check the comprehension of the participants, a researcher-made questionnaire was conducted, 
30 English sentences were adopted from BNC and then for each three Persian possible sentences were posed. 
Participants were asked to rank the sentences. Next, the frequency of each translation was measured by SPSS 
because presenting all the tables is too bulky some of them for sample are posed here. 
 
Table 1: Conditional type 1 example 
    
sig 3 2 1 Translations Statement 
0.000 2 5 23 1.ﯽﺑﻮﺧ ﺱﺎﺴﺣﺍ ﺢﺒﺻ ،ﻡﻭﺮﺑ ﺏﺍﻮﺨﺘﺧﺭ ﻪﺑ ﺮﻳﺩ ﺮﮔﺍ 
.ﻡﺭﺍﺪﻧ 
 
If I go to bed late, I feel dreadful in the 
morning. 0.000 3 23 4 2 ﺱﺎﺴﺣﺍ ﺢﺒﺻ ،ﻡﻭﺭ ﯽﻣ ﺏﺍﻮﺨﺘﺧﺭ ﻪﺑ ﺮﻳﺩ ﯽﺘﻗﻭ .
.ﻡﺭﺍﺪﻧ ﯽﺑﻮﺧ 
0.000 25 2 3 3.ﺩﻮﺷ ﯽﻣ ﺏﺍﺮﺧ ﻢﺤﺒﺻ ،ﻢﺑﺍﻮﺧ ﯽﻣ ﺮﻳﺩ ﻪﮐ ﯽﻣﺎﮕﻨﻫ .  
 
As it is clear, the mentioned English sentence is an example of adverbial clause of condition or conditional 
sentence type 1 which the verb tense in two clauses is simple present. Simple present in English can be translated in 
different tenses in Persian, namely mozare eltezami “beravam”, simple present  “nadaram" , and mozare exbari 
“miravam” As it is interpreted from the table, translation of simple present of English into mozare eltezami and 
simple past is more probable, but translating of this tense into mozare exbari is less probable among EFL learners.  
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The important point is considering the results of chi-square because the frequency is not a sufficient proof. 
The mentioned test revealed that in all three cases of translations the P value is 0.000, it means it is smaller than 
0.05. 
In conditional sentence type 1structure, simple future can be used as well. The second table reveals the fact. 
 
 
Table 2: Conditional type 1 example 
    
sig 3 2 1 Translations Statement 
0.122 6 15 9  ﻡﺮﮔ ﻩﺯﺍﺪﻧﺍ ﺯﺍ ﺶﻴﺑ ﺮﮔﺍ ،ﺪﺷ ﺪﻫﺍﻮﺧ ﺏﻭﺫ ﮏﻴﺘﺳﻼﭘ
.ﺩﻮﺷ 
 
Plastic will melt if it gets too hot. 
 0.007 3 10 17 ﺷ ﻡﺮﮔ ﻩﺯﺍﺪﻧﺍ ﺯﺍ ﺶﻴﺑ ﺮﮔﺍ ،ﺩﻮﺷ ﯽﻣ ﺏﻭﺫ ﮏﻴﺘﺳﻼﭘ.ﺩﻮ  
0.000 21 5 4 ﻡﺮﮔ ﻩﺯﺍﺪﻧﺍ ﺯﺍ ﺶﻴﺑ ﯽﺘﻗﻭ ،ﺩﻮﺷ ﯽﻣ ﺏﻭﺫ ﮏﻴﺘﺳﻼﭘ  ﯽﻣ
.ﺩﻮﺷ 
 
 
 
As it is interpreted from the above table, the most appropriate equivalent for simple future in English is 
mozare exbari in Persian. Translating simple future in English into simple future in Persian is not so common among 
EFL learners. 
 
In the case of conditional type 2, two other examples pose to elaborate the Persian equivalents statistically. 
Table 3: Conditional type 2 example 
sig 3 2 1 Translations Statement 
0.000 2 4 24 .ﻢﺘﻔﮔ ﯽﻤﻧ ﻮﺗ ﻪﺑ ﻢﺘﺴﻧﺍﺩ ﯽﻣ ﺮﮔﺍ ﯽﺘﺣ  
I wouldn’t tell you even if I knew. 
 
0.045 9 16 5 .ﺖﻔﮔ ﻢﻫﺍﻮﺨﻧ ﻮﺗ ﻪﺑ ﻢﻧﺍﺪﺑ ﺮﮔﺍ ﯽﺘﺣ 
0.000 19 10 1 .ﻢﺘﺴﻧﺍﺩ ﯽﻣ ﺮﮔﺍ ﯽﺘﺣ ﻢﻳﻮﮔ ﯽﻤﻧ ﻮﺗ ﻪﺑ 
 
The interpretation of the above table reveals some points in the case of the translation of two different tense 
structures in English. First, simple past can be translated into Persian as past progressive “midanestam”, and as it is 
clear, in this case the statistics show an acceptable state. In the other aspect, simple past can be translated into 
mozare eltezami “bedanam”, and as it is clear, it is the use of this tense in Persian is not common as the previous 
one. The last aspect in the case of the mentioned example is the translation of modals in which in most of the 
examples in the questionnaire “would” was used. This modal in this example was translated into three Persian 
equivalents, namely past progressive “nemigoftam” which is satisfactorily in the case of statistics, simple future 
“naxaham goft” in which in comparison with the first case is not so common, and mozare exbari “nemiguyam” in 
which it is less probable in comparison with two other translations. 
 
Next table shows the other side of simple past.  
 
Table 4: Conditional type 2 example 
 
sig 3 2 1 Translations Statement 
0.000 3 3 24 .ﺪﻫﺩ ﻡﺎﺠﻧﺍ ﻪﭼ ﺖﺴﻧﺍﺩ ﯽﻣ ،ﺩﻮﺑ ﺎﺠﻨﻳﺍ ﺭﺪﭘ ﺮﮔﺍ  
If dad were here, he would know what to 
do. 
 
0.020 15 12 3 .ﺪﻫﺩ ﻡﺎﺠﻧﺍ ﻪﭼ ﺖﺴﻧﺍﺩ ﯽﻣ ،ﺩﻮﺑ ﯽﻣ ﺎﺠﻨﻳﺍ ﺭﺪﭘ ﺮﮔﺍ 
0.020 12 15 3 .ﺩﻮﺑ ﺎﺠﻨﻳﺍ ﺮﮔﺍ ﺪﻫﺩ ﻡﺎﺠﻧﺍ ﻪﭼ ﺖﺴﻧﺍﺩ ﯽﻣ ﺭﺪﭘ 
 
The most important point in this example is dedicated to the translation of simple past in English into 
simple past in Persian “bud” which is statistically satisfactory. 
 
The last tables will pose the Persian equivalents for conditional type 3 and their statistics.  
693 Elham Tavakoli et al. /  Procedia - Social and Behavioral Sciences  98 ( 2014 )  688 – 694 
 
Table 5: Conditional type 3 example 
  
sig 3 2 1 Translations Statement 
0.497 7 11 12 .ﻢﻳﺩﺮﮐ ﯽﻤﻧ ﻪﻠﺠﻋ ﺮﮔﺍ ﺪﺷ ﯽﻤﻧ ﻡﺎﻤﺗ ﻥﺎﻣﺯﺎﮔ  
We wouldn’t have run out of gas if we 
had not be hasty. 
 
0.497 8 13 9 .ﻢﻳﺩﺮﮐ ﯽﻤﻧ ﻪﻠﺠﻋ ﺮﮔﺍ ﺩﻮﺑ ﻩﺪﺸﻧ ﻡﺎﻤﺗ ﻥﺎﻣﺯﺎﮔ 
0.122 15 6 9 .ﻢﻳﺩﻮﺑ ﻩﺩﺮﮕﻧ ﻪﻠﺠﻋ ﺮﮔﺍ ﺩﻮﺑ ﻩﺪﺸﻧ ﻡﺎﻤﺗ ﻥﺎﻣﺯﺎﮔ 
 
Modals are one of the most problematic areas for EFL learners, and as it is clear there is not common 
interest in choosing a unique translation for “would have pp” in Persian. This verb structure can be translated into 
past progressive and past perfect in Persian, but in no case translations could obtain the significance. Last table is 
necessary to show the Persian equivalents of past perfect in Persian. 
 
Table 6: Conditional type 3 example 
 
sig 3 2 1 Translations Statement 
0.741 11 11 8 .ﻢﺘﻓﺭ ﯽﻣ ﻞﺣﺎﺳ ﻪﺑ ،ﺩﻮﺑ ﺏﻮﺧ ﺯﻭﺮﻳﺩ ﺍﻮﻫ ﺮﮔﺍ  
If the weather had been good yesterday, I 
would have gone to the beach. 
 
0.045 5 9 16 .ﻡﺩﻮﺑ ﻪﺘﻓﺭ ﻞﺣﺎﺳ ﻪﺑ ،ﺩﻮﺑ ﺏﻮﺧ ﺯﻭﺮﻳﺩ ﺍﻮﻫ ﺮﮔﺍ 
0.202 14 10 6 .ﻢﺘﻓﺭ ﯽﻣ ﻞﺣﺎﺳ ﻪﺑ ،ﺩﻮﺑ ﯽﻣ ﺏﻮﺧ ﺯﻭﺮﻳﺩ ﺍﻮﻫ ﺮﮔﺍ 
 
These two tables reveal that past perfect in English can be translated into three equivalents in Persian, 
namely past progressive “ajala nemikardim”, past perfect “ajala nakarda budim”, and simple past “bud”.  
Statistically past progressive is not a good equivalent in Persian for past perfect in English. Past perfect in Persian 
cannot be statistically a good equivalent as well. Although simple past can be considered as a good one, the 
significant figure is not so satisfactory. These findings show the undeniable problem of EFL learners especially in 
the domain of conditionals type 3. 
The results for comprehension phase were analyzed, but owing to the space lack for each type only two 
examples were analyzed. In the next section, the results of production will pose. 
 
As mentioned to check the production, four topics from LELTS Booklet were adopted. The first one was 
chosen as the pre-test, two of them four treatment sessions, and the last one for post test. As considered, there were 
two groups of participants, namely upper-intermediate and advanced plus. By pair T-test, the pre-test and post-test 
of each group were compared to reveal any significant relationship. All the writings were in the form of five-
paragraph essays and were scored in accordance with the rating scale of IELTS. The range of scores were from 0 to 
9. 
 
Table 7: Paired samples statistics 
 
level Mean 
UI        Pair 1        Pre 
                              Post 
4.67 
4.80 
AP       Pair 1        Pre 
                              Post 
5.87 
7.00 
Table 7 shows the mean scores of two groups in pre-test and post-test. 
 
 
 
 
Table 8: Paired samples correlations 
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level N Correlation Sig. 
UI        Pair 1    Pre, Post         15 .661 .007 
AP       Pair 1    Pre, Post    15 .925 .000 
Table 8 reveals the p values which are smaller than 0.05, and the correlation coefficients which are positive. 
 
Table 9: Paired samples test 
  
level Sig. (2-tailed) 
UI    Pair 1   Pre-Post .499 
AP   Pair 1   Pre-Post .000 
 
Table 9 shows that the difference between the pre-test and post-test of upper-intermediate participants is 
not statistically significant (0.499 > 0.05), but in the case of the advanced plus group this difference is statistically 
significant (0.000 < 0.05) and this reveals treatment sessions were fruitful. 
 
 
 4. Conclusion 
 The present study elaborated the comprehension and production of adverbial clause of condition; while, there are 
different types of adverbial clauses such as time, place, manner, contrast, comparison, cause, and effect. Furthur 
studies can stay focus on these different types. An imporatnt implication for the english practitionars can be the use 
of comparative and contrastive method of teaching especially in the case of grammar to raise the learners’ 
awareness.  
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